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Abstract 

Under the concept of "Industry 4.0", production processes will be pushed to be increasingly interconnected, 
information based on a real time basis and, necessarily, much more efficient. In this context, capacity optimization 
goes beyond the traditional aim of capacity maximization, contributing also for organization’s profitability and value. 
Indeed, lean management and continuous improvement approaches suggest capacity optimization instead of 
maximization. The study of capacity optimization and costing models is an important research topic that deserves 
contributions from both the practical and theoretical perspectives. This paper presents and discusses a mathematical 
model for capacity management based on different costing models (ABC and TDABC). A generic model has been 
developed and it was used to analyze idle capacity and to design strategies towards the maximization of organization’s 
value. The trade-off capacity maximization vs operational efficiency is highlighted and it is shown that capacity 
optimization might hide operational inefficiency.  
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1. Introduction 

The cost of idle capacity is a fundamental information for companies and their management of extreme importance 
in modern production systems. In general, it is defined as unused capacity or production potential and can be measured 
in several ways: tons of production, available hours of manufacturing, etc. The management of the idle capacity 
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Abstract 

A global transformation from an economic towards a sustainable development is promoted by current policies from the United 
Nations and the European Union. Young engineers must be trained to anticipate the sustainability challenges for contributing 
bottom-up to a global sustainable development. Besides, they must be capable of performing in a more and more dynamic, 
transnational, and intercultural global working environment. Consequently, new perspectives for teaching and learning in higher 
engineering education are required, providing the competencies for coping with the sustainability challenges and for working 
within the dynamic global society. A transnational and project-oriented teaching and learning framework is outlined, which 
provides the future key competencies for young engineers. Based on this framework, the inter-university master course 
“European Engineering Team” is presented. The master course fosters the development of sustainable and entrepreneurial 
initiatives by leading the students through the development phases of a start-up company grounding on a sustainable innovation. 
A first evaluation of the master course shows, that most of the students’ key competencies have been improved significantly. 
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capable of performing in a more and more dynamic, transnational, and intercultural global working environment. 
Consequently, new perspectives for teaching and learning in higher engineering education are required, providing 
the competencies for coping with the sustainability challenges and for working within the dynamic global society. 

Throughout this paper, perspectives for teaching and learning in higher engineering education are described 
taking into account these frame conditions. First, the state-of-the-art for Sustainable Development and Sustainable 
Innovations is discussed. Second, key competencies for young engineering professionals are derived and teaching 
and learning approaches in higher engineering education are analyzed. Third, a framework for the transnational and 
project-oriented master course “European Engineering Team” (EET, http://www.engineering-team.net) for training 
the key competencies is outlined. The master course aims at developing sustainable innovations based on a solution 
finding procedure as well as on a procedure for the integrated development of the product and business model. Last, 
the learning and teaching outcomes of the first cohort of the EET is reported and an evaluation of the course is 
presented. 

2. Sustainable Development and Sustainable Innovations 

Sustainability is considered to be the key driver for innovation in the 21st century [1]. The concept of 
sustainability-driven innovations was firstly introduced by Keeble et al. [2]. Adams et al. introduced a three-stage 
model for sustainable-oriented innovations (SOI) [3]. The development of Sustainable Innovations is planned and 
controlled by entrepreneurs. In this context, the term of Sustainable Entrepreneurship was coined by [4], [5], and [6]. 
The development of innovations can be structured into an early and late stage. The early stage, also known as the 
Front End of Innovation aims at finding and specifying a first idea for the innovation and is characterized by a 
fuzziness and uncertainty of the development process. The development process itself can be structured into a task 
definition phase followed by a generation and selection of solution ideas for the task [7]. Methodologies for the 
early stage of the innovation development are e.g. the TRIZ methodology [8] or Design Thinking [9]. The late stage 
of the innovation development addresses the more structured phases for the detailed design of the innovation. 
Elements of sustainability can be integrated into the innovation during the early and late stage of the development. 
The integration of sustainability elements during the early stage of the innovation development can be realized 
during the generation of solution ideas as presented by [10], [11], or [12]. For the selection of solution ideas, 
different approaches for their evaluation are presented by [13], [14], or [15]. In this context, the Life Cycle 
Sustainability Assessment (LCSA) is described as most viable framework for the evaluation of ideas, products, and 
processes [16]. For integrating sustainability elements during the later stage of the innovation development, 
approaches addressing the business model and product development can be distinguished. [17], [18], [19], and [20] 
established concepts, methods, and tools for enabling the development of sustainable business models. [21] and [22] 
describe concepts for the sustainable product development.  

The development of sustainable innovations by young entrepreneurial students should be provided as a key 
competency in higher engineering education. By doing so, the future young professionals are aware of the 
sustainability challenges and are capable to contributing bottom-up to a global sustainable development. 

3. Teaching and Learning Competencies in Higher Engineering Education 

The more and more dynamic, transnational, and intercultural working environment in Europe coined by new 
social, economic, and environmental trends set new requirements for teaching and learning in higher engineering 
education. In terms of the required competencies for young professionals, different organizations propose similar 
sets of relevant competencies. The UNDP promotes leadership, innovation, people management, communication, 
and delivery as core competencies [23]. Learning to learn, social and civil responsibility, initiative and 
entrepreneurship, cultural awareness, and creativity are horizontal key competencies defined by the European 
Commission, which is also highlighting mobility as an essential competence [24]. In terms of teaching and learning 
methodologies in higher education, John proposes a student-centered, project-oriented approach for an effective 
learning program [25]. The concept of experimental learning presented by Kolb and Kolb provides an effective and 
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capable of performing in a more and more dynamic, transnational, and intercultural global working environment. 
Consequently, new perspectives for teaching and learning in higher engineering education are required, providing 
the competencies for coping with the sustainability challenges and for working within the dynamic global society. 

Throughout this paper, perspectives for teaching and learning in higher engineering education are described 
taking into account these frame conditions. First, the state-of-the-art for Sustainable Development and Sustainable 
Innovations is discussed. Second, key competencies for young engineering professionals are derived and teaching 
and learning approaches in higher engineering education are analyzed. Third, a framework for the transnational and 
project-oriented master course “European Engineering Team” (EET, http://www.engineering-team.net) for training 
the key competencies is outlined. The master course aims at developing sustainable innovations based on a solution 
finding procedure as well as on a procedure for the integrated development of the product and business model. Last, 
the learning and teaching outcomes of the first cohort of the EET is reported and an evaluation of the course is 
presented. 

2. Sustainable Development and Sustainable Innovations 

Sustainability is considered to be the key driver for innovation in the 21st century [1]. The concept of 
sustainability-driven innovations was firstly introduced by Keeble et al. [2]. Adams et al. introduced a three-stage 
model for sustainable-oriented innovations (SOI) [3]. The development of Sustainable Innovations is planned and 
controlled by entrepreneurs. In this context, the term of Sustainable Entrepreneurship was coined by [4], [5], and [6]. 
The development of innovations can be structured into an early and late stage. The early stage, also known as the 
Front End of Innovation aims at finding and specifying a first idea for the innovation and is characterized by a 
fuzziness and uncertainty of the development process. The development process itself can be structured into a task 
definition phase followed by a generation and selection of solution ideas for the task [7]. Methodologies for the 
early stage of the innovation development are e.g. the TRIZ methodology [8] or Design Thinking [9]. The late stage 
of the innovation development addresses the more structured phases for the detailed design of the innovation. 
Elements of sustainability can be integrated into the innovation during the early and late stage of the development. 
The integration of sustainability elements during the early stage of the innovation development can be realized 
during the generation of solution ideas as presented by [10], [11], or [12]. For the selection of solution ideas, 
different approaches for their evaluation are presented by [13], [14], or [15]. In this context, the Life Cycle 
Sustainability Assessment (LCSA) is described as most viable framework for the evaluation of ideas, products, and 
processes [16]. For integrating sustainability elements during the later stage of the innovation development, 
approaches addressing the business model and product development can be distinguished. [17], [18], [19], and [20] 
established concepts, methods, and tools for enabling the development of sustainable business models. [21] and [22] 
describe concepts for the sustainable product development.  
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commonly-used teaching and learning approach [26]. It is based on a learning cycle of reflecting on the impacts of 
performed activities and subsequently deriving and implementing measures for improving these activities. For the 
specific implementation of effective teaching and learning concepts in higher engineering education different 
concepts are being discussed. Learnstruments are objects which automatically demonstrate their functionality to the 
learner in order to expand the competencies of the learner in the economic, environmental, and social domains of 
sustainability. They provide adequate learning goals and support the learner in achieving these goals by the 
utilization of new technologies [27]. Learning factories provide a learning environment specified by a process, 
setting, product and a didactical concept for an experienced-based learning in a partial model of a real factory [28]. 
Besides these more on technological artefacts orientated teaching and learning concepts, project oriented teaching 
and learning concepts play an important role in higher engineering education. Especially, transnational and project-
oriented concepts seem to provide the future key competencies for young professionals by addressing particularly 
social and self-competencies, e.g. communication, cultural awareness, leadership, team work, or mobility [29]. 
Project-oriented and transnational concepts in engineering education consist of virtual and presence elements for 
teaching and learning. Different concepts are described by [29], [30], or [31].  

For providing the required competencies for young professionals in engineering, transnational and project 
oriented concepts need to be developed, aiming at an entrepreneurial objective by developing Sustainable 
Innovations and additionally providing the important social and self-competencies. 

4. Framework for the European Engineering Team (EET) 

The development of the Sustainable Innovation throughout the EET addresses specific course elements for 
training the professional, methodical, social, and self-competencies of the students (Table 1). The important teaching 
and learning phases of the master course include a project working phase based on the innovation development and 
including four one-week presence phases at the partner universities. Virtual cooperation and collaboration of the 
students on the basis of online tools is applied between these presence phases. An e-learning phase is implemented 
providing relevant lectures.  

Table 1. EET Course Elements for Training the Key Competencies 

Competencies EET elements for training the competencies 

Professional 
and 

methodical 
competencies 

 Entrepreneurial mind-set 
 Knowledge about procedures, methods, and tools 

for finding solutions, for sustainable value creation, 
for product and business model development 

 Project topic focusing on the development of a sustainable 
innovation and building a start-up company 

 E-Learning lectures 
 Application of specific engineering methods and tools 

Social 
competencies 

 Intercultural competencies 
 Capacity for team work and people management 
 Communication capability and persuasive strength 
 Willingness to resolve conflicts 

 Intercultural and interdisciplinary team composition 
 Project work in small teams and with work packages 
 Periodic presentations and reports of the work progress 

Self-
competencies 

 Cross-border mobility 
 Leadership and self-confidence 
 Learning to learn 
 Engagement and reliability 

 Mobility phases at each partner university 
 Self-guided work in an intercultural and interdisciplinary team 
 Presentations and discussions in teams 

 
The framework for teaching and learning in the master course follows the idea of experimental learning. For 

supporting the development of Sustainable Innovations, Kolb’s learning cycle for experimental learning has been 
combined with a procedure for solving problems and finding solutions, which is following the natural problem 
solving behavior of humans [32]. As result, a cycle evolved which offers a problem-solving procedure within the 
level of single process steps for the development of a sustainable innovation and simultaneously provides a high 
teaching and learning efficiency throughout the master course. This logic with an emphasis on designing 
experiments and running tests supports the development of innovations in an environment of extreme uncertainty. 
The sequence of important process phases of the innovation development for the EET follows the Diamond-Model 
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[32]. The Diamond-Model offers a procedure for the integrated development of the product and business model for 
the startup. Figure 1 provides a structure of the teaching and learning framework for the EET. 
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5. Learning and Teaching Outcomes of the first Cohort of the EET 

5.1. Product and Business Model Development of the Sustainable Innovation 

The EET chose “excessive municipal solid waste and its inefficient disposal” as the overreaching field for the 
innovation. This field is related to the twelfth Sustainable Development Goal of the United Nation, which aims to 
ensure sustainable consumption and production patterns. Sustainable growth and development requires, among 
others, the reduction of waste generated throughout the production and consumption processes [33]. For analyzing 
potential problems in this innovation field, the EET formed four working groups which specifically dealt with sub-
fields: food waste, packaging waste, city waste management, and home waste management. Each working group 
developed specific solution ideas for innovations in their specific sub-field. Subsequently, the EET evaluated the 
sub-field solutions and decided to focus on waste prevention in the logistics supply chain with to complementary 
innovation ideas: a thermal cover (presented in [34]) and the Anchora pallet, discussed in the following. 

In 2014, 162.6 kg of packaging waste was generated in average per inhabitant in the EU. In order to improve the 
end-of-life phase for packaging waste, a directive of the European Parliament and Council increased the target rate 
for its reuse, recovery and recycling. This led to significant improvements in the recovery and recycling rates in the 
EU since 2009 [35]. However, a further increase in these rates, a stronger focus on reuse, as well as a decrease in the 
amount of packaging waste can significantly improve the quality of life of the EU citizens and contribute to the 
sustainable consumption of resources. On the basis of current packaging approaches, new sustainable solutions 
should be developed. 

For identifying first customer needs in the field of sustainable solutions for packaging, the EET carried out an 
online survey and interviews with different companies. These activities revealed that the commonly used Euro 
pallets have only one size and are relatively cost expensive. Half-sized pallets are cheaper than regular sized pallets, 
more adaptable, and space saving. However, in terms of a customer demand for smaller sized pallets, these pallets 
are made for single-use only, leaving the end customer with the task of disposal. 

In conclusion, a solution idea for a novel sustainable pallet system was generated: the Anchora pallet. The pallet 
system should be customizable and adaptable to the costumers needs and should allow multiple use phases. The 
product and business model development followed the methodology of the Diamond-Model.  

In terms of the product development, only the mechanical domain was relevant for the development of the 
Anchora pallet system. Based on the customers’ needs, first product requirements and functions had been derived. 
The requirements cover the set of specific properties for the product. The functions describe the fundamental 
product functions and characteristics for fulfilling the product properties. For the product functions, specific 
solutions had been developed and realized in form of a design for a first virtual prototype. This prototype was 
subsequently manufactured and assembled in order to test and validate the functionality of the hooking mechanism 
between the quarter pallets. In a second iteration, the design of the first prototype was improved and led to the final 
design of the Anchora pallet. In terms of the business model, the customers, value proposition, value chain, and the 
revenue model had been developed. For this purpose, a vision for the business model was created by the students. 
The visons specifies the idea of the innovation as well as fundamental ideas and main requirements for the business 
model in general. Following this initial vision, different hypotheses for the customer segments, value proposition, 
value chain, and the revenue model were created. Hypotheses are first assumptions for shaping theses different 
domains of the business model. For the hypotheses, the students subsequently developed specific solutions which 
have already been proven in entrepreneurial practice. In order to test the different solutions, the first business model 
was presented to experts in the field of logistics and supply chain management during a pitch event. Based on the 
feedback during the pitch, a final archetype for the business model was developed. For the final business model, 
different use cases for potential first customers as well as an implementation plan was derived. The outcomes of the 
product development as well as of the business model development are presented in Figure 2. 
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Fig. 2. Virtual prototype of the Anchora pallet system (a) and configuration of the value proposition (b) 
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EU since 2009 [35]. However, a further increase in these rates, a stronger focus on reuse, as well as a decrease in the 
amount of packaging waste can significantly improve the quality of life of the EU citizens and contribute to the 
sustainable consumption of resources. On the basis of current packaging approaches, new sustainable solutions 
should be developed. 

For identifying first customer needs in the field of sustainable solutions for packaging, the EET carried out an 
online survey and interviews with different companies. These activities revealed that the commonly used Euro 
pallets have only one size and are relatively cost expensive. Half-sized pallets are cheaper than regular sized pallets, 
more adaptable, and space saving. However, in terms of a customer demand for smaller sized pallets, these pallets 
are made for single-use only, leaving the end customer with the task of disposal. 

In conclusion, a solution idea for a novel sustainable pallet system was generated: the Anchora pallet. The pallet 
system should be customizable and adaptable to the costumers needs and should allow multiple use phases. The 
product and business model development followed the methodology of the Diamond-Model.  

In terms of the product development, only the mechanical domain was relevant for the development of the 
Anchora pallet system. Based on the customers’ needs, first product requirements and functions had been derived. 
The requirements cover the set of specific properties for the product. The functions describe the fundamental 
product functions and characteristics for fulfilling the product properties. For the product functions, specific 
solutions had been developed and realized in form of a design for a first virtual prototype. This prototype was 
subsequently manufactured and assembled in order to test and validate the functionality of the hooking mechanism 
between the quarter pallets. In a second iteration, the design of the first prototype was improved and led to the final 
design of the Anchora pallet. In terms of the business model, the customers, value proposition, value chain, and the 
revenue model had been developed. For this purpose, a vision for the business model was created by the students. 
The visons specifies the idea of the innovation as well as fundamental ideas and main requirements for the business 
model in general. Following this initial vision, different hypotheses for the customer segments, value proposition, 
value chain, and the revenue model were created. Hypotheses are first assumptions for shaping theses different 
domains of the business model. For the hypotheses, the students subsequently developed specific solutions which 
have already been proven in entrepreneurial practice. In order to test the different solutions, the first business model 
was presented to experts in the field of logistics and supply chain management during a pitch event. Based on the 
feedback during the pitch, a final archetype for the business model was developed. For the final business model, 
different use cases for potential first customers as well as an implementation plan was derived. The outcomes of the 
product development as well as of the business model development are presented in Figure 2. 
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Fig. 2. Virtual prototype of the Anchora pallet system (a) and configuration of the value proposition (b) 
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6. Summary 

For coping with the challenges related to a global sustainable development as well as for fostering a sustainable 
transformation following the United Nation Agenda 2013, new approaches for teaching and learning in higher 
engineering education are required. Young engineers must be trained to anticipate these challenges and to contribute 
bottom-up to a global sustainable development by developing sustainable innovations. Besides, these young 
professionals must be capable of performing in more and more dynamic, transnational, and intercultural working 
environment in Europe. Perspectives for teaching and learning in higher engineering education have been described 
for these frame conditions: 

Key competencies for young engineering professionals have been derived and teaching and learning approaches 
in higher engineering education have been analyzed. Transnational and project-oriented concepts seem to provide 
the future key competencies for young professionals. A framework of the transnational and project-oriented master 
course “European Engineering Team” for training the key competencies has been outlined. The master course aims 
at developing sustainable innovations by applying a problem solving procedure based on Kolb’s learning styles and 
by following a Diamond-Model for providing a structure of the start-up development. The learning and teaching 
outcomes of the first cohort of the EET have been described for the product and business model. An evaluation of 
the master course showed that most of the students’ competencies could be improved significantly. 

Acknowledgements 

This research was supported by the ERASMUS+ Strategic Partnerships Project “New Culture in Higher 
Education: Project-Oriented Learning Beyond Borders” funded by the European Union, project number 2015-1-
DE01-KA203-002207. 

References 

[1] R. Nidumolu, C.K. Prahalad, M.R. Rangaswami, Why sustainability is now the key driver of innovation, Harvard Business Review 87 (9) 
(2009) 56–64. 

[2] J. Keeble, D. Lyon, D. Vassallo, Gib, Hedstrom, H. Sanchez, How leading companies are using sustainability-driven innovation to win 
tomorrow’s customers, 2005. 

[3] R. Adams, S. Jeanrenaud, J. Bessant, D. Denyer, P. Overy, Sustainability-oriented Innovation: A Systematic Review, International Journal 
of Management Reviews 18 (2) (2016) 180–205. 

[4] T.J. Dean, J.S. McMullen, Toward a theory of sustainable entrepreneurship: Reducing environmental degradation through entrepreneurial 
action, Journal of Business Venturing 22 (1) (2007) 50–76. 

[5] J.A. Schumpeter, J.E. Elliott, The theory of economic development: An inquiry into profits, capital, credit, interest, and the business cycle, 
Transaction Publishers, New Brunswick, N.J., 1983. 

[6] K. Hockerts, R. Wüstenhagen, Greening Goliaths versus emerging Davids — Theorizing about the role of incumbents and new entrants in 
sustainable entrepreneurship, Journal of Business Venturing 25 (5) (2010) 481–492. 

[7] P. Koen, G. Ajamian, R. Burkart, A. Clamen, J. Davidson, R. D’Amore, C. Elkins, K. Herald, M. Incorvia, A. Johnson, R. Karol, R. 
Seibert, A. Slavejkov, K. Wagner, Providing Clarity and A Common Language to the “Fuzzy Front End”, Research-Technology 
Management 44 (2) (2001) 46–55. 

[8] G.S. Altschuller, L. Shulyak, 40 Principles: TRITZ Keys to Technical Innovation, USA, 2002. 
[9] T. Brown, Change by Design: How Design Thinking Transforms Organizations and Inspires Innovation, 1st ed., Harper Business, New 

York, 2009. 
[10] W. D’Anna, G. Cascini, Supporting sustainable innovation through TRIZ system thinking, Procedia Engineering 9 (2011) 145–156. 
[11] T. Stock, M. Obenaus, A. Slaymaker, G. Seliger, A Model for the Development of Sustainable Innovations for the Early Phase of the 

Innovation Process, Procedia Manufacturing 8 (2017) 215–222. 
[12] M. Geissdoerfer, N.M.P. Bocken, E.J. Hultink, Design thinking to enhance the sustainable business modelling process – A workshop 

based on a value mapping process, Journal of Cleaner Production 135 (2016) 1218–1232. 
[13] Verein Deutscher Ingenieure, Technikbewertung: Begriffe und Grundlagen, Beuth Verlag, Berlin, 2000. 
[14] Verein Deutscher Ingenieure, Nachhaltigkeitsbewertung, Beuth Verlag, 2016. 
[15] M. Finkbeiner, E.M. Schau, A. Lehmann, M. Traverso, Towards Life Cycle Sustainability Assessment, Sustainability 2 (10) (2010) 3309–

3322. 
[16] P. Tarne, M. Traverso, M. Finkbeiner, Review of Life Cycle Sustainability Assessment and Potential for Its Adoption at an Automotive 

Company, Sustainability 9 (4) (2017). 
 

8 Author name / Procedia Manufacturing 00 (2017) 000–000 

 

[17] A. Joyce, R.L. Paquin, The triple layered business model canvas: A tool to design more sustainable business models, Journal of Cleaner 
Production 135 (2016) 1474–1486. 

[18] N. Bocken, S. Short, P. Rana, S. Evans, A value mapping tool for sustainable business modelling, Corporate Governance 13 (5) (2013) 
482–497. 

[19] S. Evans, D. Vladimirova, M. Holgado, K. van Fossen, M. Yang, E.A. Silva, C.Y. Barlow, Business Model Innovation for Sustainability: 
Towards a Unified Perspective for Creation of Sustainable Business Models, Bus. Strat. Env. 40 (3) (2017) 785. 

[20] M. Geissdoerfer, P. Savaget, S. Evans, The Cambridge Business Model Innovation Process, Procedia Manufacturing 8 (2017) 262–269. 
[21] T. Buchert, A. Pförtner, R. Stark, Target-Driven Sustainable Product Development, in: R. Stark, G. Seliger, J. Bonvoisin (Eds.), 

Sustainable Manufacturing: Challenges, Solutions and Implementation Perspectives, Springer International Publishing, Cham, s.l., 2017, 
129-146. 

[22] M. Coric, Die Entwicklung nachhaltiger Produkte: Ein ganzheitlicher methodischer Ansatz der Nachhaltigkeitsbilanz. Dissertation, 
Darmstadt, 2016. 

[23] United Nations Development Program, Core Competency Framework, 2016. 
[24] European Commission, Key competences - Education and training - European Commission, available at 

https://ec.europa.eu/education/policy/school/competences_en (accessed on August 4, 2017). 
[25] V. John, Engineering education - finding the centre or ‘back to the future’, European Journal of Engineering Education 25 (3) (2010) 215–

225. 
[26] A.Y. Kolb, D.A. Kolb, Learning Styles and Learning Spaces: Enhancing Experiential Learning in Higher Education, Academy of 

Management Learning & Education 4 (2) (2005) 193–212. 
[27] R. McFarland, C. Reise, A. Postawa, G. Seliger, Learnstruments in value creation and learning centered work place design, 

Universitätsverl. d. TU, Berlin, 2013. 
[28] E. Abele, J. Metternich, M. Tisch, G. Chryssolouris, W. Sihn, H. ElMaraghy, V. Hummel, F. Ranz, Learning Factories for Research, 

Education, and Training, Procedia CIRP 32 (2015) 1–6. 
[29] T. Stock, B. Gładysz, C. Haskins, E. Jarzębowska, H. Kohl, J.O. Strandhagen, T. Tolio, M. Urgo, Development of a project-oriented and 

transnational master course for training the engineering competencies required in an increasingly demanding work-life in Europe, in: 
Proceedings of the 44th SEFI Annual Conference: Engineering Education on Top of the World: Industry University Cooperation, Tampere, 
2016. 

[30] S.L. Moore, D. May, Transnational collaborative learning for engineering students through active online environments: Developing 
“global perspective” for US and German students, in: Interactive Collaborative Learning (ICL), Villach, Austria, IEEE, 2012, pp. 1–10. 

[31] S. Mukerji, P. Tripathi, Cases on transnational learning and technologically enabled environments, IGI Global, Hershey, Pa., 2010. 
[32] T. Stock, G. Seliger, Methodology for the Development of Hardware Startups, AMR 1140 (2016) 505–512. 
[33] United Nations, The Sustainable Development Goals Report 2016, United Nations, 2016. 
[34] B. Gladysz, M. Urgo, L. Gaspari, G. Pozzan, T. Stock, C. Haskins, E. Jarzebowska, H. Kohl, Sustainable Innovation in a Multi-University 

Master Course, in: 15th Global Conference on Sustainable Manufacturing 2017, Accepted for Publication, 2017. 
[35] eurostat, Packaging waste statistics, available at http://ec.europa.eu/eurostat/statistics-explained/index.php/Packaging_waste_statistics 

(accessed on August 29, 2017). 



 Tim Stock et al. / Procedia Manufacturing 21 (2018) 10–17 17 Author name / Procedia Manufacturing 00 (2017) 000–000 7 

 

6. Summary 

For coping with the challenges related to a global sustainable development as well as for fostering a sustainable 
transformation following the United Nation Agenda 2013, new approaches for teaching and learning in higher 
engineering education are required. Young engineers must be trained to anticipate these challenges and to contribute 
bottom-up to a global sustainable development by developing sustainable innovations. Besides, these young 
professionals must be capable of performing in more and more dynamic, transnational, and intercultural working 
environment in Europe. Perspectives for teaching and learning in higher engineering education have been described 
for these frame conditions: 

Key competencies for young engineering professionals have been derived and teaching and learning approaches 
in higher engineering education have been analyzed. Transnational and project-oriented concepts seem to provide 
the future key competencies for young professionals. A framework of the transnational and project-oriented master 
course “European Engineering Team” for training the key competencies has been outlined. The master course aims 
at developing sustainable innovations by applying a problem solving procedure based on Kolb’s learning styles and 
by following a Diamond-Model for providing a structure of the start-up development. The learning and teaching 
outcomes of the first cohort of the EET have been described for the product and business model. An evaluation of 
the master course showed that most of the students’ competencies could be improved significantly. 
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